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ABSTRACT 
Thesis Title : The Analysis of The Second Semester Students’ 
Anxiety In Making Presentation at English 
Education Departement at State Islamic University 
of Alauddin Makassar. 
Year   : 2019 
 Researcher   : Intan Oliyana 
Consultant I     : Dra. Hj. St. Azisah, M. Ed., St.,Ph.D. 
Consultant II       : Dr. H. Nur Asik, M. Hum. 
 
The aim of this study is to investigate the students’ anxiety in 
making presentation for the Second Semester of English Education 
Department Students’ at State Islamic University of Alauddin Makassar. 
This research described the level of anxiety for Students’ anxiety level in 
making presentation at the classroom. The study was designed in 
quantitative descriptive method. The populations of this research were the 
second semester in academic year 2018- 2019 which consisted of 57 
students.  
The sample of this research were 57 students’ which taken by using 
random sampling which consisted of 29 students from PBI 1/2 and 28 
students from PBI 3/4. The data were collected using PSCAS procedure 
and then researcher presented the data description in percentage, chart and 
table. 
The result showed that from 57 students who has fulfill the 
questioner in the second semester, most of them 82,46% had medium level 
of  speaking anxiety then another finding results are 12,28%  of the 
students has experienced low anxiety and only 5,26% students experienced  
high anxiety. make a lot of foreign language studens felt nervous and tense 
so that they could not do their best in speaking. 
Based on these findings, it is important for the lecturer/teacher to 
provide their students some ways to cope the students’ anxiety and 
motivate them. So, The students more comfortable in learning English 
because the negative effect of Anxiety. 
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CHAPTER 1 
INTRODUCTION 
A. Background  
Speaking is one skill that use oral word to express or sharing the 
idea and information. by speaking the speaker should fulfill the 
component of speaking so that the listener can understand the speaker 
meaning or the speaker idea. 
According to Harris (1987:3), there are five components of 
speaking: 
1. Comprehension 
For oral communication, it certainly requires a subject to 
respond, to speech as well as to initiate it 
2. Vocabulary  
People cannot communicate effectively or their idea both 
express oral and written form if they do not have sufficient or 
less in vocabulary mastery. Therefore, vocabulary means the 
appropriate diction which is used in communication.  
3. Grammar  
The grammar needed for students to arrange a correct sentence 
in conversation or speech in other aspect. It is in line with 
explanation suggested by Heaton (1978:5) that students’ ability 
to manipulate structure and to distinguish appropriate 
grammatical form in appropriate ones. The utility of grammar 
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is also to learn the correct way to gain expertise in a language 
in oral and written form. 
4. Pronunciation  
Pronunciation is the way for students to produce clearer 
language when they speak. It deals with the phonological 
process that refers to the component of grammar made of the 
elements and principles that determine how sounds vary and 
pattern in a language.  
5. Fluency  
Fluency can be defined as the ability to speak fluently and 
accurately, Fluency in speaking is the aim of many language 
learners.  Signs of fluency include a reasonably fast speed of 
speaking and only a small number of pauses and “ ums” or” 
ers”. These signs indicate that the speaker does not have to 
spend a lot of time searching for the language items needed to 
express the message. (Brown :1997:4) 
In this research the researcher focus on the speaking skill because 
speaking is the most important skill that should be mastered by all people 
in order to communicate effectively with each other. There are many 
definitions of speaking according to experts. Harmer (2007) states 
speaking is the ability to speak fluently and presupposes not only 
knowledge of language features, but also the ability to process information 
and language ‘on the spot’ while Quianthy (1990) defines speaking as the 
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process of transmitting ideas and information orally in variety of 
situations. 
According to Nunan defines speaking as the use of language 
quickly and confidently with few It unnatural pauses, which is called as 
fluency. Therefore the researcher can conclude that speaking is very 
important skill that using second language to convey their feeling or 
opinions to produce the languages and share ideas. Learning Speaking 
skill is very important especially for students English Education 
Department. It is supported by Nguyen Hoang Tuan and Tran Ngoc Mai 
(2015)” The main goal for real success in teaching and learning should be 
whether or not the learners can communicate at all in English. is the 
ability of learners to use English effectively in real communication 
situation”. 
By speaking the students a able to express or share information 
orally but in conversations using a foreign language needs confidence to 
convey it, even the students should have extensive knowledge of the 
vocabulary needed when speaking. Confidence will arise if the speaker 
master a foreign language, different to freshmen who just studied foreign 
language. they will feel anxious when knowing their limited vocabulary. 
Anxiety that they will greatly affect their learning development if 
students cannot manage their anxiety. However, in speaking activities, 
psychological factor influences on students’ reluctance to speak. 
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Psychological factors that make the student’s reluctance to speak is 
anxiety. 
According to M. Liu - W. Huang, (2011) Anxiety is the one 
psychological factor that has an important role in affecting language 
learning outcomes. It can be positive and negative effect. The positive 
effect is the  students will have  strong motivation to develop their skill, 
and the negative effect is the students can get lower scores when they 
always feel anxious or cannot control their anxious. Speaking is the most 
challenging skill which made students anxiety. It is caused by student’s 
activities which are directly involved by others. In the context of speaking 
English, being able to speak to friends and even speak with foreigners, in 
their language which both of them understand is surely the goal of many 
learners of English. However, the biggest problem students of English 
face are to speak in it. Consequently, many reasons to take into 
consideration might be lack of confidence in terms of anxiety about 
making errors as stated by Boonkit (2010). It can be stressful when they 
are expected to speak in the second/foreign language before the fluency is 
achieved. In line with the issue of anxiety, Thornburry (2005) states that 
lack of vocabularies, improper grammatical, fears of mistakes are some 
factors that can contribute to speaking failure and causing an acute sense 
of anxiety when it comes to speaking. Moreover, the problem of language 
anxiety not only happens to beginner but also the university students who 
usually deal with English.  
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Based on my preliminary research on 17 Desember 2018 it found 
that the students’ of  English Education Department has many problems 
during joint in the class. Especially in English speaking skill. The 
students’ feel afraid to convey their opinions and ideas when they are 
giving presentations  in the class. One of the students’ said to me that he 
was afraid when the lecture asked he to give his opinions, he prefer to be 
silent because he was afraid and nervous to speak up in front of the class. 
In another reasons are the students’ has lack vocabulary, less preparation 
also less confidence. The researcher predict that the students’ feel anxious. 
According to Seligman (2001) states Anxiety (also called angst or 
worry) is a psychological and physiological state characterized by somatic, 
emotional, cognitive, and behavioral components. It is the displeasing 
feeling of fear and concern. The root meaning of the word anxiety is 'to 
vex or trouble'; in either presence or absence of psychological stress, 
anxiety can create feelings of fear, worry, uneasiness, and dread. 
However, anxiety should not be confused with fear, it is more of a 
dreaded feeling about something which appears intimidating and can 
overcome an individual. Anxiety is considered to be a normal reaction to a 
stressor. It may help an individual to deal with a demanding situation by 
prompting them to cope with it. However, when anxiety becomes 
overwhelming, it may fall under the classification of an”. 
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By in the case, the researcher is interested in knowing  what 
exactly the anxiety is and what the level of students’ Anxiety especially in 
making presention at the class to give opinion and share their ideas. 
This study would like both to aim at investigating the students 
“what exactly the levels of anxiety is also to find out the factors that 
cause the student anxiety”. Additionally, investigating about the 
students anxiety might contribute to enticing and motivating the students’ 
to have more chances to use the target language in daily life and for 
academic  purposes Obtaining the data of students’ anxiety would  give  
valuable  input  for lecturers so that they are able to give the appropriate 
solution to overcome the anxiety and they could improve their teaching 
and encourage the students to be able to speak without having feeling 
anxious in speaking English inside or outside the classroom. Regarding 
the explanation above the researcher attempts to analyze phenomenon  
 Therefore, Based on the facts that stated previously, the researcher 
conducted quantitative descriptive research with title “An analysis of The 
Second Semester Student’s Speaking Anxiety in giving Presentation in 
English Education Department at State Islamic University of Alauddin 
Makassar” Researcher expected that lecturer or educator  can reduce 
students’ fear, give motivate students’ and innovate in creating a more 
comfortable classroom atmosphere so that learners can maximize the 
performance of their language abilities in speaking English. 
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B. Research Problem 
Based on the previous explanation, on the background above, 
accordingly, the problems in the researcher was “ to what extent was the 
students’ anxiety level in making presentation in the class at the second 
semester of English Education Department at State Islamic University of 
Alauddin Makassar. 
C. Research Objectives 
Based on the research problem above, The goals to be achieved in 
this research was “to find out the extent students’ level of anxiety in 
making  presentation at the second semester of English Education 
Department at State Islamic University of Alauddin Makassar.  
D. Research Significant 
1. Practical Significant 
a. Significant for students’ 
It will help the students to know and realize their anxiety when 
they speaking and also as measure to identify their personality 
and recognizing their anxiety levels so that they can gradually 
be motivated to improve their self-confidence. 
b. Significant for educational institutions 
The result of this research the lecture knows how the students’ 
anxiety when they studied in  their  speaking class. The  
lecture can anticipate the students anxiety in learning 
speaking.  
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c. Significant for researcher  
By doing this research, the researcher will add knowledge, 
experience, and wide insight about students’ speaking anxiety 
in giving presentation. 
2. Theoretical significance 
The result of this research is expected able to give useful 
information about the types of anxiety and the cause factor of 
anxiety. It can help the lectures to know what is exactly anxiety . 
That can affects learners’ skill achievements in order to uphold the 
quality of education. 
E. Research Scope 
This research entitled “The analysis of The Second Semester 
students’ anxiety in making presentation at English Education Department 
at State Islamic University of Alaud`din Makassar. This research only 
corvered a limited number of students’ and for this research, the focus was 
describing students’ speaking anxiety level in classroom activity. The 
level of their anxiety could be high medium or low anxiety.  
F. Operational Definition of Terms 
Speaking Class anxiety was the only variable in this study. 
Speaking class anxiety means the students’ experience of fear or anxious 
to produce the English language as foreign language in the class activity 
especially in speaking performance. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
A. Related Research Findings 
Tase (2009) studied the overall speaking anxiety of 963 Rajabhat 
University learners majoring in English and revealed that Rajabhat 
University learners majoring in English manifested speaking anxiety at a 
moderate degree and felt most anxious when they had to speak English. 
In 2009, Occhipinti from University of Oslo, wrote a thesis entitled 
“Foreign Language Anxiety in Class Speaking Activities”. She 
interviewed 100 university - level learners and divided them into two 
groups. As a result, learners surveyed in this study demonstrate that 
speaking a foreign language in the class is a fairly stressful activity. A 
consistent number of them proved to be aware of the possible 
embarrassment experienced by other learners when they speak English as 
foreign language, thus proving the importance which such a feeling has 
among language learners, surveyed report medium level of anxiety and 
not very high. 
Dyah Ari Cendayani (2018) conducted her research about 
Students’ Anxiety Level in speaking on Generic English Class. In her 
research explain about anxiety is a psychological factor that has an 
important role in effecting language learning outcomes. This is a case 
study which is focused on students’ anxiety level in speaking. This 
research uses Qualitative. The population of this study is 91 students of 
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the first semester at UIN Sunan Ampel Surabaya in academic year 
2016/2017 who join General English Class. The partipants of the study 
included both male and female and their ages range from 19 to 24 years 
old. The researcher selected randomly from the entire first semester 
students and selected 9 participants for interviews with the division of 3 
students from each of the different levels to determine their impact and to 
re - confirm the questionnaire guide they had answered. The finding 
shows that the majority of the students’ anxiety level in speaking at 
General English Class are in medium level. The most common factors 
that influences anxiety levels of students in speaking is categorized into 
the fear negative evaluation, which means that students’ are fear negative 
evaluation from the teacher when speaking in front of the class. 
Darmaida Sari (2017) conducted her research about Speaking 
anxiety as a factor in studying EFL, in her research used Qualitative 
method, this study was designed to investigate the speaking anxiety 
factors in EFL classes. The Foreign Language Classroom Anxiety Scale 
(FLCAS) questionnaire adapted and modified from Horwitz, Horwitz, 
and Cope (1986), and Yahya (2013) was used in collecting the data. Sixty 
five second grade, year 11 Senior High students from SMA Negeri 5 
Banda Aceh were asked to fill in the questionnaire to find out what 
factors lead communication apprehension factors lead to 71% of 
students’ speaking anxiety followed bu fear of negative evaluation, 53%; 
then test anxiety, 48%, and the lowest was 39% for anxiety about English 
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Classes. English teachers are expected to be able to understand the 
character of each of their students in the classroom, because the anxiety 
level for each students’ can be different, one from the other.  
Tri Ulfa Oktaviani (2017) conducted on her research about 
Students anxiety in the classroom English Speech is a speaking activity 
in public which aims to share the ideas, thought, or information from the 
presenter to the audience and it can be done in  some  event  such  as  in  
the  politics  oration,  in  the  party,  or  in  the celebration. As an English 
Education Department students of Muria Kudus University especially for 
the fourth semester students, they take Academic Speaking class, they 
should have a good ability in delivering an English speech in the 
front of audience or in the front of public. The fact show that delivering 
an English speech is not easy for the students. The purpose of this 
research is to find out the factors contribute to the anxiety faced by the 
students and also to find out the types of anxiety faced by the students 
of academic speaking class B of of English Education Department of 
Muria Kudus University. This research was qualitative research and the 
design of this research was case study. The instrument that I used was 
questionnaire. there were two questionnaire. The first questionnaire was 
devided into three, it was communication apprehension, test anxiety, and 
fear of negative evaluation. The second questionnaire was devided into 
two, it was state anxiety and trait anxiety.  
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Rio Herwanto (2013) conducted on his research about Factors that 
causes language anxiety in the English classroom speaking in SMP 
Negeri 4 pakem yogyakarta.  The is categorized as descriptive qualitative 
research. It involved 7th grade students of SMP Negeri 4 Pakem 
Yogyakarta of 2012 – 2013 academic year as the participants. The 
instruments were the researcher himself (the interviewer), interview 
guideline, observation sheets, reflection sheets, and a voice recorder. The 
data were collected through observations and interview. The data were in 
the form of field notes and interview transcript. The trustworthiness was 
gained through the trigulation technique which involved the English 
teachers. The researcher also made data categorization before formulating 
the findings. The finding of the study describe six factors that cause 
language anxiety. The first factor is type of task which demands 
classroom presentation. Students’ were afraid if their weaknesses are 
being exposed in front of the classroom participants. The second is fear 
of making mistakes during students’ speaking performance which 
commonly happened are on pronounciation, grammar, and vocabulary. 
The third is the role of language teachers related to teachers’ ability to 
maintain suitable teaching and learning process for the students. The 
fourth is self perception or self esteem. It is about students’ thought and 
estimation towards their own capability in mastering the speaking skill.  
All the studies that had been mentioned above we related to the 
researcher’s study because those researches showed almost the same 
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results that speaking English as a foreign / second language in front of the 
class was an anxious activity. However, there were differences between 
the studies above and the study that researcher hold in UIN Alauddin 
Makassar. Researcher presented the data in Qualitative descriptive and 
researcher also want to know what is the types of anxiety and the cause 
factor makes the students anxious.  
B. Theoretical Foundations 
1. Analysis  
Data analysis is process of systematically searching and 
arranging the interview transcripts, fieldnotes, and other materials that 
you accumulate to increase your own understanding of them and to 
enable you to present what you have discovered to others.  
2. Speaking  
According to Chaney she says that speaking is the important 
ways to other communicate, and the process to sharing meaning  of  
the context. Speaking requires that learners not only know how to 
produce specific points of language such for instance grammar, 
pronunciation, or vocabulary (linguistic competence), but also that 
they understand when, why, and in what ways to produce language. 
3. Anxiety 
According to S. Rochman he said that anxiety is one of natural 
feeling, feelings that caused by tension and anxiety that made  
him  feel threatened. This is one of the effects of an excessive 
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fear, but this could be caused due to the cause, duration and 
maintenance of fear and of anxiety. So, anxiety in this research is 
excessive afraid to talk that make them difficult in speaking during 
General English Class. 
Anxiety has been explored by psychologists and linguists 
since the 1970s. A large number of research findings regarding 
anxieties from the perspective from psychology and linguistics have 
contributed to foreign language teaching pedagogy. Anxiety from the 
perspective of the former is defined as subjective feelings relating an 
arousal of automatic nervous system, such as tension, apprehension, 
nervousness and worry (Spielberger, 1983). These subjective anxious 
feelings also carry over into the area of language. For example, 
linguists regard anxiety as “a state of apprehension, a vague fear” in 
students’ language learning (Scovel, 1978). Being affected by vague 
fear, learners usually shape affective blocks in the process of 
developing target language proficiency.  
During this learning process, severe anxious reaction is 
formed because of negative learning experiences and perceptions from 
students. Such effects of foreign language anxiety could not easily be 
described or defined because the general approach to identifying 
foreign language anxiety was not explored adequately. This problem 
has been dealt with classifications and descriptions of two approaches 
related to language anxiety from Horwitz and Young (1991): language 
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anxiety is a transfer of anxiety from another domain, and something 
about language learning makes language anxiety a unique experience. 
Grounded on both the approaches, methods to define language anxiety 
have been established.  
Anxiety is not talking about fear in making presentation, 
feeling helpless, tremble or heart rate increase rapidly but there are 
many kind of fear. Its supported by Bahar (2015) in his book say’s that 
the fear of making a speech as for the people is not actually in the act 
of standing in front of an audience, but there are many kind of fear and 
worry according to statistics of American. Source US National 
Institute of Mental of Health (2014). 
Table 3.1 Fear and worry statistics among Americans 
No Top Phobias 
% of US 
Population 
1 Fear of public speaking -  Glossophobia      74% 
2 Fear of death – Necrophobia 68% 
3 Fear of spiders – Arachnophobia 30.5% 
4 Fear of darkness - Achluophobia, Scotophobia 11% 
5 Fear of heights - Acrophobia  10% 
6 Fear of people or social situations – Sociophobia 7.9% 
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4. Anxiety Level 
According to Horwitz he said that to measure the height of 
anxiety students in speaking English or called Foreign Language 
Anxiety (FLA) is to use the Foreign Language Classroom Anxiety 
Scale (FLCAS).  
Emre Debreli states that in anxiety there are several levels of 
students’ anxiety to the experience they have ever faced. While to 
measure how students’ anxiety level can be grouped into three 
categories are low, medium, and high level. So, Anxiety level in this 
research is the way how the researchers know the students’ anxiety 
level during the lesson of speaking and the teacher have to support 
strongly relationship with students’ feelings of anxiety in giving 
presentation in the class.   
Horwitz said that the level of a person can be seen from a 
persons’s ability to respond a particular problem. Thus the researcher 
see and observe each student to know the level they have from the 
category of each level which has been determined of the theory : 
7 Fear of flying – Aerophobia 6.5% 
8 Fear of confined spaces – Claustrophobia 2.5% 
9 Fear of open spaces – Agoraphobia 2.2% 
10 Fear of thunder and lightning - Brontophobia 2% 
17 
 
 
 
a. High anxiety/ Severe anxiety 
High level anxiety means that students feel unconfident on 
their capabilities that make them afraid to do something althought in 
the imperative condition. They do not feel any dependency at all, so it 
will not show an exaggerated attitude to seek a suppoet or expect for 
help. 
b. Medium anxiety/ Moderate anxiety 
Medium level anxiety means that students feel less 
confident about the situation in their experienced with doubt in 
their abilities and still needs help from others in certain condition. 
So, they will also comfortable if they get a help and support from 
the others. 
c. Mild anxiety/ Low anxiety 
The way to categorized the mild anxiety or low students 
speaking  anxiety into low- level anxiety here means that when 
students feel confident for the situations in their experienced so that 
they do not feel embarrassed to interact with others though they got 
difficulty in their experienes. 
d. Panic level anxiety 
Panic level anxiety or panic disorder, is characterized by 
frequent, recurring and unexpected panic attacks. A panic attack can 
include symptoms such as: 
1. Rapid onset of extreme fear 
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2. Heart palpitations 
3. Rapid breathing 
4. Nausea or dizziness 
5. Fear of death 
5. Factors of Anxiety  
Learning anxiety can be attributed into several factors. 
(Horwitz, 1986) argues that in the contest of foreign language 
learning, learner may feel anxious due t\o problem related to three 
dimension of anxiety. Firstly, communication apprehension, 
Secondly fear of negative evaluation, Thirdly a general feeling of 
anxiety. The description of these components will lay the foundation 
for the concept of foreign language anxiety, providing an insight to 
comprehend the source pf anxiety. As the focus in this study is on 
speaking skill, those components will be explained below: 
a. Communication Apprehension 
Communication apprehension is fear of anxiety about 
actual or anticipated communication with other individuals, and is 
a behavioral trait related to the psychological constructs of 
shyness (2007: 11) define communication apprehension as “ a 
type of shyness characterized by fear or anxiety about 
communication apprehension as “ a type of shyness characterized 
by fear or anxiety about communication situations, or may even 
be part of a general anxiety trait that arises in many facets of an 
19 
 
 
 
individual’s life and learners’ personality traits such as shyness, 
quietness, and reticence are considered to freqvsuently precipitate 
communication apprehension.  
b. Fear of Negative Evaluation 
Fear of negative evaluation is an extension of the second 
component of foreign language anxiety because it is not limited to 
test taking situations, such as interview for a job or speaking in 
foreign language class. (Horwitz et al, 1986: 27). It is also 
boarder in the sense that it pertains not only to the teachers’ 
evaluation of the students’ but also to the perceived reaction  of 
other students as well (Tanveer, 2007:14). 
c. Test Anxiety  
An understanding test anxiety is also related to the 
discussion of foreign language anxiety. Test anxiety, as explain 
by Horwitz at al.(cited in tanveer, 2007:12) refers to a type of 
performance anxiety stemming from a fear of failure. Test anxiety 
is quite pervasive in language classroom because of its continuous 
performance evaluative nature. As test anxiety is treated 
differently when dealing with oral communication, the other two 
components can be focuced on in examining the attitudes in 
English oral communication classroom. 
Furthermore, other researchers, Huyen (2010), Liu (2011), 
and others mention other common factors causing students’ 
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anxiety includes lack of knowledge could lead to the students’ 
difficulties in language reception and productions and becomes an 
obstacle that hinders them to express themselves in English, 
(Smith 2001, cited in Juliana, 2010:35). It can be said that lack of 
vocabulary was identified as a main cause for students’ anxiety in 
oral English classroom. “ I always nervous when I have to speak 
English spontancously because i don’t know the words to say 
“statement like this clearly shows that the students’ often become 
nervous in oral class. This occurred because they only have 
limited words.  
Inability to express the idea because of lack of confidence 
is one of another cause of anxiety in oral English classroom. 
Students’ lack of cpnfidence usually occurs when they realize that 
his/her partner do not understand while they are having a 
conversation. In this case, they tend to keep silence rather than 
keep speaking English. Regarding to this, Han (2010) argues that 
the students’ lack of confidence in speaking English will 
influence their speaking ability and aural comprehension.    
The students’ fear of making mistakes in speaking English 
has been a common issue, especially in EFL context like in 
Indonesia. The students feared making mistakes and being laugh 
at, which made them (very) anxious when speaking English to 
other in class, like previous study, (Kurihara, 2006; Liu, 2007; 
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Risati, 2011). In line with this, (Tsui in Nunan, 1999) argues 
that fear of making mistakes become becomes of one of the 
main factor for the students‟ reluctance to speak English in the 
classroom. Moreover, Aftat (2008, in Junaha 2010) adds that this 
fear is linked to the issue of correction and negative evaluation. 
This influenced by the students‟ fear of being laughed at by 
other students.  
In addition, He and Chen (2010, as cited in Juhana, 2010) 
states that the students feel frightened at the idea of making 
mistakes as they are worried that their friends will laugh at 
them and receive negative evaluation from their peers if they 
make mistakes in speaking. As result, they worry about how they 
will sound, and they stop participating in the speaking activity. 
Likewise, lack of preparation also caused many students 
to become anxious when speaking English in class, Liu (2007: 
130). In his research found that more students attributed their 
anxiety to lack of preparation and expressed that they would 
feel less anxious and more confident to speak English with 
preparation. Thus, it is clear that preparation could enhance 
students‟ confidence in speaking English though it might not be 
able to get rid of anxiety. Shyness is another source of anxiety 
experienced by the students. This is supported by Gebhard, 
(2000)  states that shyness is one of difficulties that every student 
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faces while learning a new language and a factor that cause 
students reluctant to speak in English class. Th is indicates that 
shyness could be a source of problem in students‟ activities 
especially in speaking class. 
Further explanation, Baldwin (2011, as cited in Juhana, 
2010: 20) argues that speaking in front of people is one of the 
more common phobias that the students encounter and feeling of 
shyness makes their mind go “blank” forget what to say. In 
addition, Ericson (2009; 36) says that shyness may be caused by 
the low self esteem and an accompanying fear of rejection. From 
the source above, paying attention to this aspect is also quite 
important in order to help the students do their best in their 
speaking performance in the classroom, Juhana (2010: 40).  
6. Theory of Speaking Anxiety 
Samuelsson (2011) cites the cognitive – behaviorist approach 
which as the views speaking most common form of social anxieties. 
They define speaking anxiety as the most common form of social 
anxieties. They define speaking anxiety as difficulty to speak in the 
group or before a group of people. These difficulties vary from the 
speech cases, oral presentations from simple to complex level, 
answering questions and so on. 
According to the Encyclopedia Britannica Online (2012), the 
term anxiety stands for “ a feeling of dread, fear, or apprehension, 
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often with no clear justification” different from fear, which is the 
response to an actual danger, anxiety  is “ product of subjective, 
internal emotional conflict the causes o to the person himself. which 
may not be apparent. 
According Behavioral psychologist like Freud, Jung, and 
Pavlov explain the anxiety response as recognizing the frightening 
events in everyday life. According to Samuelsson (2011), the most 
common symptoms, mentioned in the introduction are followed by 
thoughts directed towards a feeling of worry anticipating social 
disaster. So, an anxious person may think – my heart is going to stop, 
I lose my face, and believe that the audience probably is going to 
laugh. This situation becomes embarrassing and an anxious person 
gets occupied by the thoughtsof being strange, being a failure, 
etc.(Samuelsson, 2011). 
Moreover, There are several sources of speaking anxiety in 
foreign language class. Tseng (2012) mentions the sources of 
speaking anxiety are gender, negative self – perception or self esteem, 
competitiveness, fear of making mistakes, social status, cultural 
differences, social environmentand limited experience to the target 
language.  
1) Gender 
According to Tseng (2012), gender related anxiety could 
suggest that only in those cultures where males and female 
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learners study in segregation, people are more likely to feel 
communication anxiety when talking to the opposite sex: 
Conversely, some participants from the same cultures (e.g/ 
Pakistani, Omani, Libyan, etc.) stated that they do not feel any 
such anxiety.  
2) Negative Self Perception or Self Esteem  
Experiences of speaking anxiety and foreign language 
anxiety have been considered in tems of cognitive interference in 
which learners, who have continually negative thought about their 
learning difficulties, will be anxious. In addition, people with low 
Self- esteem worry about what their peers think; they concern 
with pleasing others( Tseng, 2012) 
3) Fear of Making Mistakes 
Errors correction harshly will be one of the source of 
learners’ anxiety because the harsh manner of correction given to 
the learners who are less fluent will be missed of their peers. 
Learners who have experience of making mistakes in front of 
their peers tend to be more unwilling to participate and avoid 
making mistake in order not to be laughed at by their peers.  
4) Social Status 
Sosial status has an important role in speaking foreign 
language anxiety. The difference status between and teachers can 
be a source of learners’ anxiety. 
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5) Cultural Difference 
Cultural differences among the learners and the target 
language become important factor contribution to anxiety. 
According to Tseng (2012), the more unfamiliar the learners to the 
culture of target language will produce anxiety in speaking of 
target language.  
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CHAPTER III 
RESEARCH  METHOD 
A. Research Method 
In conducting this research, the researcher applied descriptive 
research with a quantitative approach. According to Creswell (2002) noted 
that quantitative research is the process of collecting, analyzing, 
interpreting, and writing the results of the a study. In this research, the 
researcher used quantitatve method to collecting data. Such inquiry is 
conducted in settings where people naturally interact, as opposed to 
especially designed laboratories. In the other side, descriptive research 
refers to the research that describe a phenomenon or else a group under 
study. Besides, Nedha (2015) said the highlights that in descriptive 
research the researcher’s main focus is to describe the population through 
identifying the characteristic. In brief, qualitative descriptive research 
aims to understand a phenomenon about what is experienced by the 
subject such as perception, motivation, behaviour, action and so on. 
Therefore, the data was collected and explained through descriptive way 
or using words rather than numbers. 
To find a valid data in this research, the researcher applied the 
techniques of collecting data through observation and interview. 
B. Research Location and Participants 
This research conducted in UIN Alauddin Makassar. This 
University is located in Samata, Gowa regency. The populations of this 
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research were the second semester students’ of English Education 
Department in Academic year 2018-2019 which consisted of 75 students’. 
The sample of this research were 57 students’. The sample of this research 
were 57 students’ which taken by using random sampling which consisted 
of 28 from PBI 1-2 and 20 from PBI 3-4.  
C. Research Instruments 
In this research, the researcher used instruments of collecting data 
namely the questionnaire of PSCAS (Public Speaking Class Anxiety 
Scale) 
1. Questionnaire  
Denscombe (2007) divides questions in Questionnaire into two types, 
they are open and closed question. Open questions means that the 
questions are short and the answers are long. While, closed question 
means that the answer in this question has been provided and defined by 
the researcher so the participants only choose one answer. The options of 
the answer typically vonsist of an answer ‘Yes’ or ‘No’, ‘male ‘, or 
‘famale’. This research will use closed questionnaire which consist of the 
answer ‘agree’.’Undecided’, and ‘disagree’. 
 This questionnaire was adopted from a final version of PSCAS (Public 
Speaking Class Anxiety Scale) by Yaikhong &Usaha in 2012. PSCAS 
itself contains contains of 17 statements aimed to know and measure what 
learners’ feel and learners perceptions in speaking in front of their 
classmates. It is also use to measure the speaking anxiety level.  
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D. Data Collection Procedure 
1. Researcher will attend in the speaking class of participants. 
2. All activities in speaking class will be observed by researcher and 
take  some picture as documentation. 
3.  The researcher will prepare the questionnaire as the main. 
4. After speaking class conducted, researcher distributed questionnaire 
sheet and gives some instruction and explain the purposes of the 
research questionnaire to the participants. 
5. After that, the researcher conducting an interview to the selected 
students as the subjects of the research. 
6. The last researcher presented the data in qualitative descriptive by 
using chart, table and percentage.  
The techniques of data collection use by in this research are 
observation and interview. Firstly, the researcher ask to the second 
semester students to fill questioner about speaking anxiety in order to find 
the right subjects which could be involved in this research. In this case, 
the subjects of this research is the second semester students who have  
problems in speaking anxiety good. It is a set of descriptions of abilities to 
communicate in a language. Secondly, the researcher will observation 
including watching the students presentation or discussion in the class. 
After that, the researcher conducting an interview to the selected students 
as the subjects of the research. In order to analyse the data easily, the 
researcher took a video during the interview process as it made the 
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researcher easier to analyse the students’ attitude including their gesture 
and expression in answering the questions. The interview was analysed in 
qualitative method which means it will explained through descripvtive 
way.  
E. Data Analysis Techniques 
After the researcher collected the data needed through observation, 
questionnaire  and  interview, the researcher used analysis through 
descriptive analysis. In this research, the researcher used the techniques of 
data analysis by a final version PSCAS questionnaire adopted from 
Yaikhong & Usaha in 2012 and researcher  also used collect the data 
based on the procedure: 
a. Totaling the score based in the response category 
1. Strongly Agree (Score 5) 
2. Agree (Score 4) 
3. Undecided (Score 3) 
4. Disagree (Score 2) 
5. Strongly Disagree (Score 1) 
Score= n1+n2+n3+…+n17 (Yaikhong & Usaha,2012) 
Where : n1,n2,n3,etc, means score number 1, score number 2, 
score number 3, and so on number until score number 13.  
b. The maximum total multiplied scores of a PSCAS were 85 and then 
substracted by 13 statements with the scale as follows: 
1) Scores higher than 68 as high anxiety 
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2) Scores between 68-51 as medium anxiety 
3) Scores lower than 51 as low anxiety  
c. The last, researcher used descriptive qualitative data collection by 
present the percentage of learners’ speaking anxiety level. 
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CHAPTER IV 
FINDINGS AND DISCUSSIONS 
A. Findings 
1. a)  The Level of Anxiety 
This chapter discusses about the level of anxiety especially for 
students’ English Education Department for the second semester at 
UINAM. The data taken from questionnaires and interviews. The 
questionnaire was adoptep based on PSCAS or Public Speaking Class 
Anxiety Scale. Which is the researcher changed the proposed scale in 
order to make it compatible for current study. 
The result of questionnaire Public Speaking Class Anxiety Scale 
revealed that 75 Students of English Education Department of UINAM in 
the second semester mostly have medium speaking anxiety level. 
Chart 4. 1 the learners’ anxiety level in speaking class. 
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The level of speaking anxiety among the second semester, as the 
pic chart demonstrates was medium in average, it shows that 82.46% of 
students’ obtained scores 68-51, representing those with middle levels of 
anxiety in speaking class.  
Secondly, the findings indicated that 12.28% of the students’ 
experienced low anxiety in speaking class and interestingly, the last 
findings show that only 5.26% of students’ experience the high level of 
anxiety in speaking class. This represented by scores above 68, 
comprising a total of 3 students.  
In Public Speaking Class Anxiety Scale (PSCAS) questionnaire, 
There are 17 statements but researcher only takes a few statements related 
to the research problem that has been described in previous chapter. 
Researcher divides the result into two parts from the questionnaire. The 
first is the analysis for the students’ anxiety symptoms in speaking 
English and the last is the analysis for the effect of anxiety in speaking 
class.   
a) Analysis for Learners’ Anxiety Symptoms of Speaking English  
Table 3.3 Analysis for Learners’ Anxiety Symptoms 
Item 
num. 
Statement 
Percentage 
Agree Undecided Disagree 
1. I never feel quite sure of 
myself while I am 
making presentation in 
42.11% 45.61% 12.28% 
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the class 
2. I start to panic when I 
have to speak without a 
preparation in making 
presentation in the class 
84.21% 12.28% 3.51% 
5. I get nervous and 
confused when I am 
making presentation in 
the class 
35.09% 47.37% 17.54% 
7. I get nervous when the 
English teacher asks me 
to speak English which I 
have prepared in advince 
in making presentation  
35.09% 47.37% 17.54% 
9. I can feel my heart 
pounding when I am 
going to be called on. 
71.93% 26.32% 1.75% 
10. Certain parts of my body 
feel very tense and rigid 
while I am making 
presentation. 
61.40% 31.58% 7.02% 
13. Even if I am very well 
prepared, I feel anxious 
when I am making 
presentation in the class.  
61.40% 22.81% 15.79% 
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Statement 1: I never feel quite sure of my self while I am making 
presentation in the class. 
This statement was developed In order to analyzed whether the students 
feel confident when they were speaking in class. They are always trying to 
maintain their self - confidence.  It can be seen that most of the students’ 
was disagree about the statement From 57 students’,  42.11 % agreed with 
the statements, and (12.28%) disagreed that they never feel quite sure of 
their self while speaking English in the classure of their self while in 
giving presentation in speaking class. 
Statement 2: I start to panic when I have to speek without a 
preparation in making presentation 
the statements (84.21%) agree, while (3.51%) disagreed that they start to 
panic when they have to speak English without a preparation in advance. 
It can be concluded that in terms of speaking English without preparation, 
most of students’ feel anxiety. 
Statement 5: I get nervous and confused when I am making 
presentation in the class. 
Referring to table it can be concluded that agreed with statement 
(35.09%), while (17.54%) nervous and confused when they are speaking 
English especially when they were making presentation in the class.  
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Statement 7 : I get nervous when the teacher asks me to speak English 
which I have prepared in making presentation 
This statement also shows that the students’  (35.09%) tending to disagree 
with the statement. In contrast, only 17.54% or students’ got nervous 
when the lecturer  asks them to speak English which they prepared in 
advanced. The reasons for this because students’ usually perceiving the 
situation negatively and they do not have more confidence in their ability 
even though they had prepared in advance. Another reasons for this 
statement because the students’ feel shy and worried in giving 
presentation when their friends’ glare at him/her. 
Statement 9 : I can feel my heart pounding when I am going to be 
called on  
In this statement, the researcher wanted determine whether the students’ 
suffer from rapid heartbeat when they are waiting for turn  to speak 
English in front of the class. (i.e: during presentations, interviews, etc.) 
Most of the students’ 71.93% students’ are still feel their heart pounding 
compared with those who disagree with statement. 
Statement  10 : Certain parts of my body feel very tense and rigid 
while I am making presentation in the class 
This statement was developed in order to analyzed whether the students’ 
tremble when they have to speak English. Out of 57 students’. Those who 
agreed with the statement accounted (61.40%). And (7.02%) that their 
body feel very tense and rigid while they are speaking English in the class. 
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It can be concluded that the majority of the students’ are still anxious in 
giving presentation at the classroom. 
Statement 13 : Even if I am very well prepared, I feel anxious when I 
am making presentation in the class 
By the statement information the students’ more anxious with 61.40% 
being nervous even though they had prepared. In this statement, the 
researcher wanted to determine whether the students’ are still nervous if 
they had prepared to speak   English for an example during in giving 
presentations, interviews, etc.  
b) Analysis for learners perception and the effect of anxiety in 
speaking class. 
Table  3.4 Analysis for the learners perception and the effect of anxiety in 
speaking class. 
Item 
num. 
Statement Percentage 
Agree Undecided Disagree 
3. In a speaking class, I can 
get so nervous I forget 
things I know in making 
presentation in the class 
52.63% 40.35% 7.02% 
6. I am afraid that other 
learners will laugh at me 
while i am making 
presentation 
52.63% 29.83% 17.54% 
   11. It embarrasses me to 
volunteer to go out first 
38.60% 49.12% 12.28% 
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Statement 3 : In a speaking class, I can get so nervous I forget things I 
know in making presentation in the class 
This statement it can be concluded from 57 learners of English Education 
Department 52.63 % agreed with statements, (7.02%) disagreed that they 
sometimes forget how to say things they know in class. Its negative effect 
of anxiety. 
Statement 6 : I am afraid that order learners will laugh at me while I 
am making presentation. 
This statement also shows that the students’ were afraid that their 
classmates would laugh at him/her while performing speaking in class 
(52.63%) agreeing with this statement. 
to speak in the class 
   12 
 
I face the prospect of 
making presentation with 
confidence. 
31.58% 57.89% 10.53% 
15. I dislike using my voice 
and body expressively 
while I am making 
presentation 
22.81% 24.56% 52.63% 
16. I have trouble to 
coordinate my 
movements while I am 
making presentation in 
the class. 
24.56% 35.09% 40.35% 
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Statement 11: It embarrasses me to volunteer to go out first to speak 
English 
The students’ tend to be more anxious as (38.60%) agreed that they feel 
embarrassed when they want to volunteer answer and go out first to speak 
English in the class. 
Statement 12: I face the prospect of speaking English with confidence  
This statement was developed in order to analyze whether the students’ 
feels confident with all the possible responses he/she will recive while 
speaking English because when speaking English in front of their 
classmates, their friend may laugh at them or even lecturer with the 
statement accounted for 57 students. There were  students’ disagreed 
(12.28%) that they could face the prospect of speaking English with 
confince. 
Statement 15: I dislike using my voice and body expressively while I 
am making presentation. 
 In this statement, The students’ agreed with the statement (31.58%) while 
(10.03%) disagreed that they dislike using their voice and body 
expressively while they are speaking English.  
Statement 16: I have trouble to coordinate my movements while I am 
making  presentation in the class. 
In this statement, the researcher wanted to determine whether the students 
could coordinate their movements while their speaking English. The result 
show that  stud (61.40%) agreed and 22.81%  disagree. 
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c.) The Factor of Anxiety  
(Horwitz, 1986) argues that in the contest of foreign language 
learning, learner may feel anxious due t\o problem related to three 
dimension of anxiety. Firstly, communication apprehension, Secondly fear 
of negative evaluation, Thirdly a general feeling of anxiety. 
B. Discussion 
There are some interesting findings worthy of further investigation 
in larger studies. This data is based on small respondents, All students 
reportedly experienced at least a mild level of anxiety in responseto the 
classroom speaking situation. 
Public Speaking Class Anxiety Scale questionnaire reflect that 57 
students majoring English Education Department in the second semester 
who practice and study speaking English in the class feel some amount of 
anxiety. By the pie charts 82.61% students’ have medium level of anxiety 
in giving presentation. 
The level as a medium level of speaking anxiety, students likely to 
focus exclusively on the stressful situation situation in front of them. 
According to the parable said that “ we have taken a child to the 
playground and lose sight of him. We might experience a faster heartbeat, 
dry mouth, sweating and stomach pain or nausea. Our speech may be 
rapid and high – pitched and our hand arm movements are likely more 
exaggerated. Nervous habits, like biting your nails or wringing your 
hands, are common. Your singular focus is likely where the child might 
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be. Once you find him playing with other children, your symptoms 
subside”. 
Further research result, 12, students suffered low anxiety. In this 
level students’ likely open minded, although stressed. They might 
experience this level of anxiety as they await a speaking performance turn 
or if they forgot their speaking material.  Symptoms might include 
fidgeting, irritability, sweaty palms and heightened senses (Peplau, 1989).  
The last, it was interesting found out that only 2% students’ suffer 
high level of anxiety in speaking class. According to Peplau (1989) stated, 
with severe anxiety, symptoms intensify and others develop, such as a 
pounding heartbeat, chest pain, headache, vomiting, trembling, scattered 
thoughts, erratic behavior and a sense of dread. With this level of speaking 
anxiety, students’ ability to focus and solve problems is impaired, which 
can lead to further anxiety.  
The Students’ of English Education Department in second 
semester were the major concern of the research about anxiety in giving 
presentation. The methodologies, theories, tests, teachers, classroom 
environment, cultural value,etc. have an effect on the learning process, it 
is essential know how learners feel and how they react to specific 
situations (Wei, 2012) 
Analyzing about level anxiety of speaking, the researcher used 
standard measurement from Horwitz’s theory. Horwitz state that level 
anxiety of speaking are three levels those are low level of anxiety, 
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medium level of anxiety and high anxiety. Each level anxiety of speaking 
has their own categories as what the researcher explained before in 
chapter two. 
It is supported by Horwitz stated that the level anxiety of speaking 
is divided into three levels based on the category. People who can be 
categorized as the low level of anxiety are people who feel confident for 
the situation in their experience. After that, people who can be categorized 
as low level of anxiety are people who feel confident for the situation in 
their experience so that they do not feel embarrassed to interact with 
others though they got difficulty in their experiences. Then, people who 
can be categorized as medium level of anxiety are people who feel less 
confident about the situation in their experience with others in certain 
conditions, and for people who feel less confident about the situation in 
their experience with others in certain conditions, whereas people who can 
be categorized as high level of anxiety are people who feel unconfident on 
their capabilities that make them afraid to do something althought in the 
imperative condition. 
The researcher used this standard to measure the level of speaking 
anxiety in English Education Department students’. These information 
categories can be helped researchers to make information about level of 
anxiety. 
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a. Anxiety level of student 
In this research, the researcher used the techniques of data analysis by 
a final version PSCAS questionnaire adopted from Yaikhong & Usaha in 
2012 and researcher will also collect the data based on the procedure: 
                         Totaling the score based in the response category 
Strongly Agree (Score 5) 
Agree (Score 4) 
Undecided (Score 3) 
Disagree (Score 2) 
Strongly Disagree (Score 1) 
The maximum total multiplied scores of a PSCAS were 85 and then 
substracted by 13 statements with the scale as follows 
Scores higher than 68 as high anxiety 
Scores between 68-51 as medium anxiety 
Scores lower than 51  as low anxiety 
 
b. The factors of Anxiety 
(Horwitz, 1986) argues that in the contest of foreign language learning, 
learner may feel anxious due t\o problem related to three dimension of 
anxiety. Firstly, communication apprehension, Secondly fear of negative 
evaluation, Thirdly a general feeling of anxiety.The description of these 
components will lay the foundation for the concept of foreign language 
anxiety, providing an insight to comprehend the source pf anxiety. As the 
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focus in this study is on speaking skill, those components will be explained 
below: 
a. Communication Apprehension 
Communication apprehension is fear of anxiety about 
actual or anticipated communication with other individuals, and is 
a behavioral trait related to the psychological constructs of 
shyness (2007: 11) define communication apprehension as “ a 
type of shyness characterized by fear or anxiety about 
communication apprehension as “ a type of shyness characterized 
by fear or anxiety about communication situations, or may even 
be part of a general anxiety trait that arises in many facets of an 
individual’s life and learners’ personality traits such as shyness, 
quietness, and reticence are considered to freqvsuently precipitate 
communication apprehension.  
b. Fear of Negative Evaluation 
Fear of negative evaluation is an extension of the second 
component of foreign language anxiety because it is not limited to 
test taking situations, such as interview for a job or speaking in 
foreign language class. (Horwitz et al, 1986: 27). It is also 
boarder in the sense that it pertains not only to the teachers’ 
evaluation of the students’ but also to the perceived reaction of 
other students as well (Tanveer, 2007:14). 
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c. Test Anxiety  
An understanding test anxiety is also related to the 
discussion of foreign language anxiety. Test anxiety, as explain 
by Horwitz at al.(cited in tanveer, 2007:12) refers to a type of 
performance anxiety stemming from a fear of failure. Test anxiety 
is quite pervasive in language classroom because of its continuous 
performance evaluative nature. As test anxiety is treated 
differently when dealing with oral communication, the other two 
components can be focuced on in examining the attitudes in 
English oral communication classroom. 
Furthermore, other researchers, Huyen (2010), Liu (2011), 
and others mention other common factors causing students’ 
anxiety includes lack of knowledge could lead to the students’ 
difficulties in language reception and productions and becomes an 
obstacle that hinders them to express themselves in English, 
(Smith 2001, cited in Juliana, 2010:35). It can be said that lack of 
vocabulary was identified as a main cause for students’ anxiety in 
oral English classroom. “ I always nervous when I have to speak 
English spontancously because i don’t know the words to say 
“statement like this clearly shows that the students’ often become 
nervous in oral class. This occurred because they only have 
limited words.  
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Inability to express the idea because of lack of confidence 
is one of another cause of anxiety in oral English classroom. 
Students’ lack of cpnfidence usually occurs when they realize that 
his/her partner do not understand while they are having a 
conversation. In this case, they tend to keep silence rather than 
keep speaking English. Regarding to this, Han (2010) argues that 
the students’ lack of confidence in speaking English will 
influence their speaking ability and aural comprehension.    
The students’ fear of making mistakes in speaking English 
has been a common issue, especially in EFL context like in 
Indonesia. The students feared making mistakes and being laugh 
at, which made them (very) anxious when speaking English to 
other in class, like previous study, (Kurihara, 2006; Liu, 2007; 
Risati, 2011). In line with this, (Tsui in Nunan, 1999) argues 
that fear of making mistakes become becomes of one of the 
main factor for the students‟ reluctance to speak English in the 
classroom. Moreover, Aftat (2008, in Junaha 2010) adds that this 
fear is linked to the issue of correction and negative evaluation. 
This influenced by the students‟ fear of being laughed at by 
other students.  
In addition, He and Chen (2010, as cited in Juhana, 2010) 
states that the students feel frightened at the idea of making 
mistakes as they are worried that their friends will laugh at 
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them and receive negative evaluation from their peers if they 
make mistakes in speaking. As result, they worry about how they 
will sound, and they stop participating in the speaking activity. 
Likewise, lack of preparation also caused many students to become anxious 
when speaking English in class, Liu (2007: 130). In his research found that 
more students attributed their anxiety to lack of preparation and expressed 
that they would feel less anxious and more confident to speak English 
with preparation. Thus, it is clear that preparation could enhance students‟ 
confidence in speaking English though it might not be able to get rid of 
anxiety. Shyness is another source of anxiety experienced by the students. 
This is supported by Gebhard, (2000)  states that shyness is one of 
difficulties that every student faces while learning a new language and a 
factor that cause students reluctant to speak in English class. Th is 
indicates that shyness could be a source of problem in students‟ activities 
especially in speaking class. The difficulties of speaking have several 
problems, According to Brown the problems or difficulty in speaking are 
how to group a word into a sentence that is easy to understand, and 
conversation are repetitive of word. The students’ also anxious that add to 
difficulty become more difficult. Many causes of anxiety that can occur to 
the students’ . They feel anxious for several reasons they include: 
a. Lack of vocabulary  
Vocabulary is a very important component when 
talking. We cannot speak well if we lack vocabulary. 
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Vocabulary can be interpreted as the words given or delivered 
during the course of the lesson took place in foreign language. 
According to Murcin and Me Intosh they said that 
there are dour specific factors that make students’ feel 
relatively easy in making words or difficulties, there are:  
1. The intrinsic difficulty of the word to be learned  
2. The interaction between a group of words to be learned 
in sequence  
3. The interaction between a group of words to be learned 
in sequence 
4. The effect of repeated presentation of words to be 
learned. 
b. Low English Proficiency   
Based on Brown, performance quality is closely related 
to the result obtained. Learning in the school students’ will get 
inputs that match the ability or performance of students’. If the 
students’ performance in the class is low then the jinput will 
also be low, so vice verse. Then the quality of work students’ 
greatly affects the result obtained. So, if the students’ English 
proficiency is low, it also affects their performance. 
c. Lack of Preparation 
Preparation is one of the things that must be done. In speaking 
English especially in front of the public, we must needs a good 
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preparation. Students’ can prepare vocabulary related to the topic that will 
be delivered. Or prepare the correct intonation of disclosure while 
speaking, and so on. 
 As conclusions, the reported some factors which were the main 
cause of speaking anxiety. These factors are : Lack of vocabulary. Low 
English Proficiency , Lack of Preparation and negative self evaluation. 
c) The Types of Anxiety 
Broadly speaking, anxiety can be divided into three types, Elis 
(1994: 479 -480) namely: trait anxiety, state anxiety and situation-
specific anxiety. Drawing on work in general psychology defines; 
a. Trait anxiety is as a more permanent predisposition to be 
anxious‟. It is best viewed as an aspect of personality. In 
addition, Pappamihiel (2002, cited in Riasati, 2011: 908) states 
that trait anxiety is the tendency of a person to be nervous or 
feel anxious irrespective of the situation he/she is exposed to. 
Indeed, such anxiety is a part of a person’s character and hence is 
permanent and difficult, if not impossible, to get rid of. A person 
who is trait anxious is likely to feel anxious in a variety of 
situation. Once the anxiety becomes a trait one, it will hinder 
language learning.  Furthermore,  this  idea  is  likely  to  be  
relevant  with  what (Spielberger,  1983  cited  in  Kondo,  2009: 
130)  states that  trait  anxiety is  defined  as an individual 
tendency to be anxious in any situation. 
49 
 
 
 
b. State anxiety is as apprehension that is experience at the 
particular moment in time as a response to a definite situation 
(Spielberger, 1983). It is a combination of trait and situation - 
specific anxiety. To follow Horwitz (1986) state anxiety is 
referred to a situational anxiety. As the name implies, this type of 
anxiety arises in a particular situation and hence is not 
permanent. It is nervousness or tension at the particular moment 
in response to some outside stimulus. It occurs because learners 
are exposed to a particular situation or event that is stressful to 
them. 
c. Specific-situation anxiety, refers to the persistent and multi-
faceted nature of some anxieties (MacIntyre & Gardner, 1991a: 
cited in 2001: 113). It isaroused by a specific type of situation or 
event such as public speaking, examinations,or class 
participation (Ellis, 1994: 480). On the  other  hand,  
(Spielberger,  1983)  says  that  situation  specific  anxiety is  
defined  as  an individual tendency to be anxious in a particular 
time and situation. Situation specific anxiety can be seen as a 
subcategory of trait anxiety experienced at a given context. 
Thus, language anxiety can be included in situation specific 
anxiety. 
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d) How to Good Speaking 
According to Philips, the teacher / Lecturer can do the following 
things to help their students’ to speak: 
1) Encourage Students’ Interactions 
The current situation of English learning can also affect 
the students’ to develope in processing the words or sentences. 
Most of the students’ feel embarrassed because They feel 
because they feel do not have much vocabulary. The students’ 
will feel more comfortable and not feel depressed if the 
conditions around them will be support to interested in 
speaking English. Therefore it is very important to create a 
comfortable in the classroom where students will not be afraid 
to speak. The comfortable situation can make the students’ will 
easily interactions with other friends in the class and try to give 
the participation. 
2) Make Speaking Activities Communicative 
In this activity, the students must be able to provide a 
response or discussion. This activities should also be 
encouraged or supported by teachers so that, students have 
thought about something that they thinks are important to 
exchange their opinions. Philips also argues that “ The aim of 
communication activities is to encourage purposeful and 
meaningful interaction between students’ . Communicative 
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tasks are designed so that, students’ have a reason or purpose 
for speaking. 
So, in this activity teachers/ lecturer tried to provide the 
material interesting enough that students’ are motivated or 
compelled to speak the English language .  
3) Plan Speaking Activities Carefully  
According to Philips Speaking activities need to be 
carefully structured at first at lower levels so, the students’ 
have few demands on them”. In this activity uses saveral stages 
that start from the low or light stage  first, so, it can facilitate 
the students’ to follow the learning process such as using a 
language that is light and easy to understand or talk a little 
ignore the composition of a good sentence but it is no better. 
Students’ will get used to what they have been practicing and 
they learn. So, at least they already understand the context of 
good and true when speaking English despite using simple 
sentence.  When they are used to communicating, the teacher is 
better at increasing the more difficult activities such as role – 
plays, discussions, debates and problem – solving tasks. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusion 
Based on the research findings, the researcher will divide the 
conclusion into two main point related to the to the research questions.  
1. Students’ Anxiety Level in speaking  
The level of speaking anxiety among the second semester, 
as the pic chart demonstrates was medium in average, it shows that 
82,46% of students’ obtained scores 68-51, representing those with 
middle levels of anxiety in speaking class.  
Secondly, the findings indicated that 12,28% of the 
students’ experienced low anxiety in speaking class and 
interestingly, the last findings show that only 5,26% of students’ 
experience the high level of anxiety in speaking class. This 
represented by scores above 68, comprising a total of 3 students. 
The reported some factors which were the main cause of speaking 
anxiety.These factors are : Lack of vocabulary. Low English 
Proficiency , Lack of Preparation and negative self evaluation. 
B. Suggestion 
 According to the conclusion of the study, several suggestions are 
given to: 
1. For Students’ Teacher/Lecturer  
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The lecturer/teacher should keep in mind that there are lots 
of students’ in every classroom who feel high anxiety and these 
students’ usually keep quiet and do not interact to the in class 
activities and avoid to answer the questions voluntarily. So, 
lecturer/teachers should provide their students’ some relaxation 
activities which motivate them and prevent them to feel in vague. 
2. For Learners  
 Students’ must focus on getting their message across to 
their friends’ and  lecturer . Students’ must bear in their mind that 
nobody is aware of their fright except if there are outward signs of 
nervousness.  Do not be afraid to make mistakes because that the 
best way of learning so that we are less likely to keep making 
them. Many native English speakers do not speak another foreign 
language, so the fact that the learners are able to converse in a 
foreign language at all says a lot.  
3. For Further Reseachers 
Finally, this research has a lot of weaknesses, it would be 
pleased if future researchers will do better than the researcher did. 
There are many things to be researched dealing with students’ 
anxiety. This research is limited only to know the level anxiety of 
students’ speaking and the most common factors that influence 
their anxiety speaking. Furthermore, finding the best way to reduce 
student anxiety levels is one of the interesting things to be 
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observed regarding this research. This research can be conducted 
again by including especially all students’ English Education 
Department in Tarbiyah and Teaching Science Faculty at State 
Islamic University of Alauddin Makassar, So that, the results will 
be able to be generalized and more consistent.  
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APPENDIX 1 
Questionnaire 
Questionnaire for Speaking Anxiety Evalution 
 
Introduction 
I am student at State Islamic University of Alauddin Makassar, my mayor 
is English Education Department, Now I am eight semester and the 
purposes of this questioner is to fulfill my research for Speaking Anxiety 
Evaluation. Therefore, I am very interested in your opinions to and 
expectations of it. Please, be honest as to answer the questions provided 
here. The information of this questionnaire will be used as reference for 
Speaking Anxiety Evalution. Thank’s a lot for your participants. 
 
Personal Information  
Please, provide the little information about your self 
Number    : 
Sex          : 
Age          : 
     Semester   : 
Item 
No 
Statements adopted with minor 
adaptation in wordings 
Opinion 
(5)  
Strongly 
Agree 
(4)  
Agree 
(3) 
Undecided 
(2)  
Disagree 
(1)  
Strongly 
Disagree 
1 I never feel quite sure of myself 
while I am making presentation  
     
2 I start to panic when I have to speak 
without a preparation in making 
presentation 
     
3 In a speaking class, I can get so 
nervous I forget things I know in 
making presentation in the class 
     
4 I get nervous and confused when I 
am making presentation 
     
5 I am afraid that other learners will 
laugh at me while i am making 
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presentation in the class 
6 I get nervous when the lecturer/ 
teacher asks me to speak which I 
have prepared in making 
presentation. 
     
7 I can feel my heart pounding when 
I am going to be called on. 
     
8 It embarrasses me to volunteer to 
go out first to speak in the class 
     
9 I face the prospect of making 
presentation with confidence 
     
10 Certain parts of my body feel very 
tense and rigid while I am making 
presentation in the class 
     
11 I dislike using my voice and body 
expressively while i am making 
presentation in the class 
     
12 I have trouble to coordinate my 
movements while I am making 
presentation in the class 
     
13 Even if I am very well-prepared I 
feel anxious in making  
presentation in the class 
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APPENDIX 2 
Chart  And Table Of The Learners’ Anxiety Level In Speaking 
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APPENDIX 3 
The Result of The Questionnaire  
 
 Statement Percentage 
Agree Undecided Disagree 
1. I never feel quite sure of 
myself while I am making 
presentation in the class. 
42.11% 45.61% 12.28% 
2. I start to panic when I 
have to speak without a 
preparation in making 
presentation 
84.21% 12.28% 3.51% 
3. In a speaking class, I can 
get so nervous I forget 
things I know in making 
presentation in the class 
52.63% 40.35% 7.02% 
4. I get nervous and 
confused when I am 
making presentation 
35.09% 47.37% 17.54% 
5. I am afraid that other 
learners will laugh at me 
while i am making 
presentation in the class 
52.63% 29.83% 17.54% 
6. I get nervous when the 
lecturer/ teacher asks me 
to speak which I have 
prepared in making 
presentation 
35.09% 47.37% 17.54% 
7. I can feel my heart 
pounding when I am 
going to be called on. 
71.93% 26.32% 1.75% 
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   8. It embarrasses me to 
volunteer to go out first to 
speak English. 
38.60% 49.12% 12.28% 
   9.  I face the prospect of 
making presentation with 
confidence 
31.58% 57.89% 10.53% 
10. Certain parts of my body 
feel very tense and rigid 
while I am making 
presentation in the class 
61.40% 31.58% 7.02% 
11. I dislike using my voice 
and body expressively 
while I am making 
presentation in the class 
22.81% 24.56% 52.63% 
12. I have trouble to 
coordinate my 
movements while I am 
making presentation in 
the class 
24.56% 35.09% 40.35% 
13. Even if I am very well 
prepared, I feel anxious in 
making presentation in 
the class 
61.40% 22.81% 15.79% 
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